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Foreword

I am  happy and delighted to write foreword to the book  “Schooling
for Ju stice a nd Righ ts”  H um an Righ ts Education  in  India n  S chools
building a m odel”.  T his is a book based on  the experiences of H um an
Rights Education  Program m e of people’s watch , M adurai,  Tam il N adu
(India).  H um an Rights and fundam ental freedom s are the focal points
in  the Univ ersal D eclaration  of  H um an Rights procla im ed on  10 th of
D ecem ber, 1948.  T h is was a rem a rkable day in  the m odern  h istory
of m ankin d.  T his declara tion  was not eith er a sudden or m iraculous
event.  It was the effect of cum u lative and continuing m ovem ent of
hum an con science.  T his declaration  represents the collective wisdom
of  the w orld com m u n ity  to w ork  togeth er  for  a  w or ld w ith ou t
in justice, indignity and ignorance; a world without cruelty an d hunger.

Respect for hum an rights is the greatest inspiration  for in tegration
of  hum an k ind,  both  in ternally an d in tern ationally.  T hese a re the
days of m odernization , liberalization , priva tization  and globa lization .
But , all  these m u st ha ve elem ent  of hum an ization .  H um a nize the
globe so that hum an rights violations are less so as to m ake th is world
a place w orth  living with  hum an dignity.  “All hum an rights for all”
should not m erely rem ain  as declaration  on  paper but it m u st be the
spirit of living in  daily life.  Respect for h um an rights lies in  treating
others as you expect others to treat you.  T his is really a better way to
serv e th e ca u se  a n d pu rpose of  h u m a n  r igh ts.   T h e U n iv ersa l
D eclaration  of H um an Righ ts 1948  declares – “A ll hum a n being are
born  free and equal in  rights and dignity.”  I f th is declaration  is to be
tra nslated in to action  all over, creating awareness a bout the hu m an
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rights is essential.  I am  of the strong view that th is can  be done through
hu m a n righ ts edu ca tion  at  a ll  lev els i. e.  r igh t th rough Pr im ary to
University education .  T he Suprem e Court of India in  M ohini, J.  Vs.
State of Karnataka (AIR 19 02 SC 1858) held that the right to education
is concom ita n t to fu ndam en tal r igh ts en sh rined in  Pa r t II I  of th e
Constitut ion .  Further in  J .P. Unnikrishnan   Vs.  S tate of Andra Pradesh
(A IR  1 9 9 3  S C  2 1 78 )  in terpret in g a r t icle 2 1  of  th e C on st itu t ion ,
Su prem e C ourt declared th at every ch ild u nder the age of 14 yea rs
has a right of basic education .  I am  of the opin ion  that the H um an
righ ts edu cat ion  in  a ppropriate m ea su re dependin g on  th e level of
education  should form  part  of curriculum ,  in  the centers of  learn ing
at all levels.  Unless one is m ade aware of hum an rights,  he or she
ca nn ot  be sensit iv e to hu m an  r igh ts issu e.   A stu dent in form ed of
hum an rights will be in  a position  to asser t and respect hum an rights
and shall  be able to contribute for the better prom otion  and protection
of hum an rights.  W herever  he goes and what  ever profession/w ork
he takes up he shall help in  preventing v iolation  of hum an rights if
not totally but substantia lly.  H ence H um an rights education  is vital,
necessary, releva nt, critical a nd im porta nt to dev elop H um a n Rights
culture.  Knowing the H um an rights educat ion  program m e of  people’s
watch  through Institute of H um an Rights, M adurai,  providing H um an
rights edu cation  at school levels in  different  parts of the coun try, in  13
S ta tes in  In dia ,  I  a ck n ow ledge th eir  v a lu a b le con tr ib u t ion  a n d
congratu la te them .

D r.  V.  Va sa n th i D ev i, Ch a irperson , Institute of H um a n Rights
Education  in  her in troduct ion  refers to a chance question  th rown by a
group of teachers at a People’s Watch  at T am il N adu, a hum an rights
organiz ation  10 y ears ago – “wh at can  school teachers do to uph old
hum an rights?  Can  hum an rights be brought in to the Cam pus? Can
the activists be educators? If the purpose of education  is sensitise, and
hum anize and not m erely to in form , then , w ho can  be better educators
than  activists?  T hese questions are  ably a nd justifiably an swered in
th is book.

T he book in  addition  to the thoughtful an d m eaningful in t roduction
dea ls w ith  8  a spects.    W hen  I  rea d them  I h ad deep im pact an d
im pression  on  m e.  I am  sure whoever reads th e book w ill certain ly
h av e th e positive im pa ct  to a pprecia te an d support  hu m a n  r ights
edu cation  in  Indian  S chools.
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T his book  a lso ref lect s th e trem endou s contribu t ion  of  People’s
W a tch  m a de th rou gh  th e In stitu te of  H u m an  R igh ts E duca t ion .
Im pressed b y work done by Sri. H enry T iphagne, Executive D irector
of  People’s Wa tch  and D r. Vasa nth i D evi, C hairperson , Inst itu te of
H um an Rights Education  with  the co-operation  of all the concerned I
hear tily con gratu la te th em .  E very one of the topic included in  the
Book show s in -depth  study  of the issues, deep concern , com m itm ent
and respect for H um an Rights culture.  Consistent with  th e goal of
th e Institute of H u m an  Rights Educa tion  (IH RE ) of  bu ilding up of
H u m a n Righ ts cultu re in  society th rough educat ion  an d train ing,
t rem endou s w ork is done in  reach in g 31 86  schools,  4 3 45  tea ch ers
and 2,96, 797 students in  the field of H um a n Rights Education  spread
over in  13  States after crossing difficulties,  encounters and ch allenges.
W ith  the valuable experien ce gained through these years, th e IH RE, I
am  confident  will be able to a ch ieve m uch m ore su bstantially a nd
m eaningfu lly.  T his work is an  exam ple as to how the com m itted and
well m eaning N G O  like Pelple’s Watch  ca n  do on  its own.  If on ly
State G overnm ents and Central G ov ernm ent and other sta ke holders,
share and support the vision  and m ission  of  the IH RE in  its endure to
take forw ard H um an Rights Education  in  Indian  Schools, it will be a
great  su ccess in  estab lish in g a nd prom otin g H um a n R ights cu ltu re
all over.

A rt icle 2 6 (2 ) ,  U n iv ersa l D ecla ra t ion  of  H u m a n  R igh ts sta tes
“E duca tion  sh all be directed to th e fu ll developm ent  of the hum an
personality and to the strengthening of respect for hum an r ights and
funda m ental freedom . … … … … ..”.  Edu cation  about H um an R ights
is a em pow ering process.  In  the topic “Pedagogical Process” it is rightly
said th at  H um an  Righ ts E du ca tion  needs a ra dical P edagogy an d
H um a n Righ ts Edu cation  cannot be im parted with in  the four w alls
of the class room .  It has to be learnt out in  the world in  the m idst of
people part icularly am on g victim s of in justice and r ights violations.

T his book , in  m y view is of great quality an d utility.  I am  confident
that th is book will b enefit large num ber of people and stake holders
grea tly.  M y best w ishes for the success of H um an Rights educa tion
in  Indian  S chools.

Ju st ice  Sh ivaraj V.  Pat il
        Form er Judge
Suprem e Court of In dia
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Introduction

“To break  a m illion bon dage.”

“W hat  can  school teach ers do to uphold h um an rights? Can  hum an
rights be brought in to the cam pus?” It was a chance question  thrown
by a group of teachers at People’s Watch , Tam il N adu, a H um an Rights
organisation , involved in  protection  of hum an rights in  the deep south
of India.  T hat  was ten  years a go. T h e cha llenge was in triguing and
inviting. Can  an  organization  of activists involved in  the daily struggles
of victim s, for survival, justice, dignity, dare to enter the rarified realm s
of education?  Can activists be educators? If th e purpose of education
is to sensitise and hum anize, and not m erely to in form , then , who can
be better  educa tors than  a ctivists?

T he b a ne of today ’s edu ca tion  is it s alien at ion  f rom  the world
around. Education ,  instead of being a force for liberation , often  turns
into an  instrum ent of oppression , of m anipulation  and thought control
in  the crafty hands of oppressors. T hat is why Ivan  Illyich  called for a
‘D e-schooling Society’ and Paulo Freire tried to evolve a ‘Pedagogy of
the O ppressed’. T he antidote has to be sought in  an  alternate education ,
a hum a nising, liberatin g educa tion . If so, how do we b egin  to pu ll
dow n th e wa lls of a liena tion ? H ow do we facilitate th e com m un ity
an d the ca m pu s gett in g seam lessly  w oven togeth er in to a  fa br ic of
beau ty ?

And so began  a quest ten  years ago, a quest to build a program m e of
hum an rights education . The Institute of Hum an Rights Education  was
born . W hile the vision  and the inspiration cam e from  the field, education
was a world of specialists. A different kind of educators, however, had
to be found, educators aware of  the class-caste-patriarch al-im perialist
character of  educat ion  and were ea ger to dem ystify it. T he task  was
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entrusted to them . A whole array of issues unfolded and were collectively
negotiated, with  education ists and a ctivists playing equ al role in  th is
labour of love.

T h ou gh  the Institu te ha d in it ia lly la un ched th e H u m a n Righ ts
Education  (H RE) program m e independently, with  no reference to the
UN  D ecade of H um an Rights Education , soon  it opted to com e under
the global program m e. T he Institute viewed the UN  D ecade of H um an
R ights Educat ion  (1 99 5 -2 00 4)  a s an  opportu n ity for concer ted an d
collect iv e a ct ion  to prom ote the con cept of  h u m a n righ ts th rough
education  in terventions. At the close of the D ecade of H um an Rights
Education , the United N ations has com e up with  the World Program
for H um an  R igh ts Education  with  a  special focu s on  Pr im ary  a nd
Secon dary schools, for 2 005–2009.  T he World Program  considers that
hum an rights education  is essential for the prom otion  and achievem ent
of stab le a n d h a rm on iou s rela tion s a m on g com m un it ies an d for
fostering m utual understanding, tolerance and peace. T he Institute of
H um an Rights E ducation  is im plem enting H R E in  conson ance w ith
the objectives of the World Program m e. T he banner of the UN  provides
th e in tern at iona l context , legitim a cy  a nd official  a ccepta nce to our
program .

W h at is the cu rriculu m  for a h um a n r igh ts education  progra m ?
We live in  a world of a thousand oppressions. M illions of our people,
ch ildren , wom en, dalits, tribals, the poor, the slum  dwellers and m any
others are subjected to in justice, right denial, exploitation , oppression ,
discrim ination  an d violence. T he vision  of hum an rights education  is
to change such  a brutal,  heart less world. T he faith  of hu m an rights
education  is that the task of changing th is world can  only begin  in  the
classroom , where the destiny of the nation  and of the world is forged.
T he seeds of a b etter world,  of lov e, friendship, com passion , bea uty,
creativity, freedom , equality, dem ocracy should be sown and nurtured
in  the m inds of ch ildren . We have to take up the m onum ental task of
placing before the young student the world of raw reality and em power
her to u nderstand, a nalyse, challen ge and finally to tra nsform  th is
w orld.

All education  ought to be H um an Rights Education  in  one-way or
the other. Education  should, directly or indirectly, serve the in terest of
fu rtherin g h um an  rights, n ot of select or priv ileged sect ion s, but of
every hum an being, irrespective of her nationality, class, caste, gender,



race, ethnicity, religion , or m ental or physical disability.  T he purpose
of all education  is to sensitise, to hum anize, to take hum anity to h igher
levels of k nowledge, awareness, f reedom  and social responsibility.

H ow ever, edu cat ion  as def in ed ab ove,  is a  dista n t drea m .  T h e
edu cation  sy stem  toda y div ides, discrim inates, fragm ents. It ju stif ies
existing inequities and creates new ones. It alienates the student from
the world around, from  the society that gave birth  to her and nurtured
her.  It prevents the stu dents f rom  relating to and understanding the
den ia ls, depr iv at ions, th e st ru ggles of la rge sect ions of society an d
th ereb y also denies wh olesom e know ledge.

H um an  R ights Educat ion  is a  dif ferent  edu ca tion , an  a lterna te,
ra dical, educat ion . I t is sen sitiz ing, hum anizing,  bondage-brea kin g,
liberating education . It celebrates hum anity. It cultivates critical insights
in  students, equips them  with  tools to question , to analyse, to challenge
and ultim ately to change system s of in justice and oppression . It helps
each  ch ild to rea liz e h er  ult im a te poten tia l,  not a s a  self -centred,
aggressive individual,  but as a m em b er of  a society, of a dem ocra tic
nat ion . I t is the fru ition  of the drea m s of reform ers, radicals, nat ion
builders for a long tim e.

T he task of curriculum  fram ing was taken  up with  such  daunting
though ts and the hum ility that work with  people h ad given  u s over
tim e. A cu rriculu m  w as prepa red after m any  con sultations. It  is an
evolving curriculum , not one frozen  in  tim e and space. T he basics alone
are kept constant, wh ile freedom  is given  to teachers and curriculum
com m ittees every where to innovate and crea te a  con textu al content,
taking the classroom  as closely as possible to the life of the student and
the im m ediate com m unity. Today, when we have m oved in to twelve
states, the need for m odifying the content to the requirem en ts of the
im m ense diversity of India is acutely felt.

W hile the specificity of hum an rights violations were kept in  m ind,
the universality of rights provided the larger fram ework and term s of
reference. Teachers a nd stu dents had to be m a de awa re of the truth
th a t  “ h u m a n ity  is ou r  h om e. ”  V iola t ion  of  r igh ts a n y w h ere is
unacceptable, im m ediately relevant, to be challenged as if it took place
in  ou r ba ck ya rd an d solida r ity with  the vict im  to be in st in ct iv ely
exten ded.

N ext  w a s th e q u est ion  of  a ppropr ia te peda gogy,  w h ich  posed

Introd uctio n
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cha llenges eq ua l to,  if  n ot  grea ter  tha n  w ha t w as en coun tered in
fra m ing the curriculu m  and syllab us. T h e radical education  needs a
radical pedagogy. T he classroom  in  India, as it exists today, is ill-suited
to tra nsa ct a hu m an izing education . C la ssroom  relations are pow er
rela t ions,  w ith  th e tea ch er  wielding a b solu te a u thor ity  ov er  th e
students. T he curriculum , evaluation  m ethods, a fiercely com pet itive
culture, and concepts of discipline m ilitate against nurturing a hum an
rights and dem ocratic culture. H um an rights educat ion  needs to be a
ch ild-cen tred edu cat ion , respect ing th e ch ild’s role as const ru ctor of
k n ow le dge ra th er  t h a n  t rea t in g  h er  a s a  pa ssiv e re cipi en t  of
in form ation . It m eant that “hum an rights in  education” m ust be upheld
as m uch as “hum an rights through education .”

We h ave bu ilt a vast n etwork  across the im m ensity of  India . We
work in  twelve states, from  Tripura in  N orth-East and West Bengal in
the East to G ujarat in  the West, from  Rajasthan  and Bihar in  the N orth
to Kerala and Tam ilnadu in  the South . We have encountered challenges,
bew ilder ing in  th eir v ariety, throwing qu estions a t us for which  we
have no answers. We have taken  in  our little hands a handful of seeds
of im m ense potency an d broadcast  them  across a su b-cont inent.  We
ha ve m oved with  th e fa ith  tha t wh erev er these seeds fall  they will
germ inate and in  the chem istry of m ingling with  wildly varied soil, a
thousan d flowers will  bloom .

T he last ten  years have brought rewards beyond our wildest hopes,
excitin g growth , expansion  a cross th e vast and va ried la ndscape of
India, warm  welcom e to our program  from  unexpected quarters, from
insensitive bureau cracy and indifferen t polit ical leadersh ip and m ore
th an  any th ing else,  apprecia tion  of t eachers a nd ea ger, enth usiast ic
respon se of  students.  We ha ve also ha d a  m u ch  sm a ller  sh a re of
disappoin tm en ts a nd set -b acks, w hich  h ow ev er, pa le in to noth in g
com pared to the rich  rewards we have reaped. It has been  an  in tensely
learn ing experience throu gh a dy nam ic,  dialectical process,  not all of
which  wa s pre-plann ed.

We are asked again  and again , are you not spreading y ourself too
th in ;  is there not a b ig tran sm ission  loss? W e a cknowledge there is
transm ission  loss. T he passion  of M adurai, (our headquarters) drawn
from  daily  encounters with  bru tal violations and daily st ruggles on
the side of  victim s cann ot be easily t ransm it ted to distan t Rajasthan
and does suffer loss in  the process. But we have also seen  enhancem ents,



in  dedica t ion ,  in  our  reper toire,  in  exh ila rat in g n ew  pedagogica l
m ethods. T he m ain  reason  for it is that everywhere we m ove, we in itiate
a collective process, that rolls on , carving its own  trajectory. T o cite a
few such  instances, to the hum an rights stories we in itially identified
in  Ta m ilnadu, O rissa ha s added n ew ones on  Land Rights, Cultural
Rights an d La ngu age Rights,  as these are the in alienab le r igh ts the
tribal com m u nities, who const itute 28%  of the state popu lation , are
b eing bru ta lly  denied.  W e in it ia lly  developed th e m odules in  th e
language of each  state. H owever, in  m any states, large proportions of
the people speak dialects, significantly different from  the state language.
T he curriculum  developm ent com m ittee in  O rissa is planning to bring
out the m odules in  the m aj or tribal dialects. In  Bihar the proposal is
from  the inception  to adopt th ree m a jor la ngua ges of  the sta te a s
m edium  of learn ing for H RE. Tripu ra, too, pla ns to have tw o m ajor
languages, one a tribal language, as learn ing m edium . O ur program m e
is for  stu dents in  cla sses VI – VIII and is pitch ed a t th at level. In  a
school in  West Bengal the H RE teachers felt bad that the sen ior students,
who would be graduating out of the school soon  are denied the benefit
of th e r ich  an d em pow erin g H R E  progra m m e. S o, on  th eir  ow n
initiative, they are offering H RE to students up to class XII, with  suitable
adaptat ion s.

In  the m ighty and m agnificent task what are the m ajor challenges
we hav e en coun tered?

 Education  in  the form al sector is in  the realm  of the state. Institute
of H um an Rights Education  is a civil society organization  that is
m aking a foray in to the realm  of the state. It is som etim es seen
as breach ing the bou ndary  between  state a nd civ il society and
our credent ials to be educators are questioned and viewed with
su spicion . T he crit iq ue, h ow ever,  soften s a nd dies out as our
In st itu te is h ea ded b y  edu ca t ion ist s,  w h o h a v e h eld h igh
academ ic position s a nd our  State Advisory Com m ittees ha ve
repu ted a ca dem icia n s a n d person s of n a tion a l em inen ce a s
m em bers in  each  state.

 Sta te power  is controlled by  dom inan t section s in  all  societies.
T hese sections are the beneficiar ies of the exploitative, unequal
regim es th a t  p rev a il .  H u m a n  R igh ts E du ca t ion  cr it i q u es,
challenges and hopes ultim ately to overthrow such  regim es. T hat
is wh y Tolstoy on ce sa id, “ True edu ca tion  is l ib erat in g.  N o
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governm ent in  its senses will allow it.” H ow realistic is it to expect
governm ents to extend support to a radical education? H ere the
contradictions between  the philosophy and practice of a m odern
dem ocratic state com es to our rescue. T he Indian  constitution  is
a  profou ndly hu m an  docu m en t an d the state is expected to
uphold the dem ocratic m andate of the constitution . T he rhetoric
of freedom  and equality prevails in  the public dom ain  and sweeps
the h orrors of a cla ss-ca ste society  un der the ca rpet . A nd so
H um an Rights E ducat ion  is accepted,  perha ps, a s belonging to
the realm  of rhetoric and will be perm itted in  the classroom  till
its radical conten t becom es m anifest and threatens.

 Still som e state govts are uncom fortable with  our content. T hey
question  th e need for ta lking to students abou t inequit ies and
violations of hum an rights. T hey are worried about the radical
im plica tions of hu m an  righ ts edu cat ion  a nd seek to dilute it.
T h ey  w ant  u s to sa nit ise our  con ten t,  “  keep ca ste out , keep
untouchability out”. W hat do we do at such  m om ents, when we
are asked to com prom ise? We ha ve a ttem pted persu asion  a nd
when it failed we chose to abandon the program  in  the particular
state rather  tha n  com prom ise and corrupt the soul of  hum an
rights educa tion .

 T he age of globalization  and reform s in  which  we are living is a
deh um an izin g tim e. T he education  system  is designed for the
n ee ds o f  h e gem o n ic corp ora t e ca pita l .  O u r  c h ild ren  a re
indoctrinated with  the ideology of com petition , of fierce, ruth less,
m a n-against-m an com petit ion .  Children  a re program m ed a nd
lau nched in to th e world for globa l conq uest .  T he indiv idua l
fiercely  alone, sloggin g every m inute to excel is the m arketed
m odel today. A nd H RE  dea ls w ith  the b ea uty  a nd m ight  of
collectivity and solidarity  building.  Som e schools ask us ‘where
is the tim e for H RE? Every m inute is needed to coach  our students
to excel in  exam s.’ H ow do we change th is m indset? H ow do we
start a process of detoxificat ion , to flush  out the poison?

 And then , do we talk about state violence, which  is a good part
of hum an rights violations? T he vast m ajority of students in  our
H RE program  in  all the states are from  sections of the citizenry
tha t bears the brunt  of state violence. T hey are witness to the
brutalisation  of the state, when the police swoop down on  their



poverty  st ricken  h om es a nd drag aw ay the fa th er or m other,
foist ing false cases. T h e ch ildren  in  trib al schools have suf fered
the traum a of dispossession  and displacem ent, when their entire
com m unities were flushed out like rats from  their ancestral lands,
by the guardians of law in  unholy a lliance with  forest m af ias.
Should we speak  about th ese violations in  H RE  cla sses? If  we
don’t, are we not guilty of hypocrisy? If we do, can  we hope to
have the continued patronage of  the state?

Such  are the challenges and questions we face. We have no answers
to a ll  th e quest ions.  W e m ov e on  in  the hope th at  the m illion s of
teachers and students of H RE will find the answers, som eday.

T he  Im p ac t

Today we look back and try to take stock. W hat have we done and
wh at  h ave w e not  don e? H a ve we tou ch ed hear ts an d m in ds a nd
tran sform ed them ? D id the seeds we b roadcast,  in  lov e and h ope,
germ inate? W here did they  germ inate?  W hich  soil  prov ed fertile for
germ in ation? W hich  soil provided nour ishm ent  and nurtured th em
to luxuriant growth? W hat fruits did they bear? W hich  soil killed them
with  it s toxic an im osity and indifference?

H ere is a n  im pa ct  study, com m ission ed by  th ose concerned a nd
com m it ted to take hum an righ ts education  forward.  T he study,  as it
was com m enced, threw up questions of im m ense releva nce. H ow do
we m easure som ething so ethereal as transform ation  of the soul? H as
the world of know ledge devised yardsticks to m easure in ternalization
of hum an of values, subtle behavioral changes, the questions and doubts
that rise in  young m inds, the tiny ripples caused in the world around by
such  questions, the im perceptible change in  the brutish  environm ent?

Perha ps we cann ot m easure them ; but  we can  feel them , w e can
sense the difference, we can  experience the stirrings.  We have hundreds
of stories of im pact that in itially trickled in, a few at a tim e. Today, there
are hordes of them ,  each  an  an ecdote of h ope, f rom  every corner  of
India, where we have taken  our m essage. These stories of transform ation
of H RE teachers and students and the social im pact of the H RE program
have touched the hearts of all those who have com e to know of them .
T hese are stories of questions asked that were never before asked, silences
brok en , voices raised,  a lit tle han d of h elp ex tended, adults sha m ed,
alcoholics transform ed, a silently suffering m other surprised by her little
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son  confrontin g the drun ken  father,  daughters of f iercely pat riarch ic
com m unities daring to dem and education .

A  1 2-y ea r-old student  of  H RE  in  an  a rea  n otorious for fem ale
infanticide, in tercedes when the life of a fem ale in fant is to be snuffed
out, quotes h is H RE lesson , runs from  pillar to post to save the life and
ultim ately succeeds. W here young girls are m arried at the age of 13 or
14, a litt le girl’s m arriage is stopped by the collectiv e in tervention  of
her classm ates. In  a place of ram pant ch ild labour, a ten  year old boy
being physically abused in  a road-side shop is saved by the in tervention
of  H R E tea chers,  keeping vigil  th rough  th e n ight and br ingin g the
abuser to law. Seventy five ch ildren  of m igrant construction  workers,
languish ing without schooling, get a new school, when H RE students
from  a nearby school take up their cause with  authorities.

T he evidence we are m arshalling is, till now, m ain ly anecdotal, but
each  a n ecdote is a  ston e th row n in to th e cesspool of  cen tu r ies of
oppression  and indignity. Each  of them  strengthens our m ission , gives
us a new hope, our faith  assum es evangelical passion . M eanwhile som e
m ore schools are wanting to join  us, a few m ore states are beckoning
to us. We m ove on .

H um an rights education  is a com pact for creating a hum ane world.
We hav e a  wor ld to challenge an d ch ange an d a  wor ld to w in  a nd
build. H um an Rights Education  is part of the struggle for hum an rights,
“an  eternal struggle, in  which  a final victory can  never be won. But to
tire in  that struggle would m ean the ruin  of society”(Einstein).

V.Vasan t h i D evi
C ha irperson

Institute of H um an Rights Education
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